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A status survey of media in selected high school classrooms is 
the focus of this study. Questionnaires were sent to Spanish teachers 
in Region IV of the state of Illinois. 
The purpose of the study was to gather data concerning the 
quantity, use, and adequacy of media as well as the selecting, funding, 
and housing of that media. Excluded from the study were software 
which accompany textbooks currently in use. 
Quantity of media ranged from 0 to over 20. Tapes had the highest 
quantity with a median of 21, a mean of 17. 31, and a mode of 20. 
Transparencies had the lowest quantity with a median and a mode of 0 
and a mean of 5. 94. 
Audio software were used most frequently: tapes, weekly; and, 
records, monthly. Visual software were less frequently used: 
slide sets, semestrally; and, posters, yearly. Sixty-eight percent 
of the respondents found the software ad�quate for their purposes. 
Spanish teachers responded that media for their classes is selected 
by the individual teachers themselves. Funds for the purchase of this 
media come from the school's general media budget and teacher 
purchases. A majority of the teachers indicated that media was stored 
in the classroom. 
z 
The information from this study records that Spanish teachers 
have media and are using it . Audio media receive more frequent use 
than visual media. The media is readily accessible because of 
class room collections. 
Further examination of media usage is needed in conjunction 
with the skills taught and the method used. 
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CHAPTER I 
INTRODUCTION 
Classroom teachers can be heard to says "Touch 
y our choice of response on the video display screen." 
"Write your dialogue as a television script with the 
cameraman's instructions on the left and the talent's 
lines on the right." "Put your headset on channel 2, 
listen to the tape, and record your responses on the 
worksheet." "Use your new vocabulary words to write 
sentences based on the projected transparency." These 
sample instructions illustrate the use of media in the 
classroom. Teachers use media to introduce material 
and gain student interest, to develop and explore 
information, to organize the information, to summarize 
material, and to evaluate the student's acquisition of 
the material studied. Effective use of media requires 
the teacher to analyze the objectives of the course, 
the content, and the media readily available and the 
students. 
Realizing that no one medium, procedure, or 
student experience is necessarily best for learning 
1 
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a particular subject, for acquiring a particular skill, 
or for developing a desirable attitude or level of 
appreciation, it is necessary for the teacher to have 
a variety of media available to provide various means 
of learning the material.1 
In the foreign language classroom four skills 
are taught1 listening, speaking, reading and writing. 
Historically, the teaching of fc�eign languages was 
teacher-centered and textbook-oriented, The Coleman 
report of 1929 led language educators to believe that 
since the majority of American students only studied 
foreign languages for two years, then reading was the 
only skill which could be taught in that amount of 
time. It was World War II before this direction in 
foreign language teaching turned. Americans couldn't 
speak foreign languages and the need for interpreters 
to aid in communication with the allies was present. 
Members of the armed forces were taught with new 
techniques devised by linguistic scientists. The 
success of these techniques produced a new variety of 
materials prepared with the advice of linguistic ·experts 
and content teachers. 2 
1James W. Brown, Richard B. Lewis, and Fred F. 
Harcleroad, AV Instruction: Technology, Media, and 
Methods, 4th ed., (New York: McGraw-Hill Book Co., 
1973), p. 26. 
2Wilga M. Rivers, Teaching Fpreign-Language Skil ls, 
(Chicago: University of Chicago Press, 1968), p. JS. 
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Entrance into the realm of technology in the 
foreign language class room arrived with magnetic tapes 
and the language laboratory. The first language labora­
tory was installed at Louisiana State University in 
1947. I·t contained 100 cubic les equipped with disc 
players, headsets and microphones.J 
The impetus for installation of language 
laboratories was to come ten years later with the 
National Defense Education Act of 1958 which also 
provided funds for teacher training and for research 
in foreign language teaching. Through the sixties the 
number of language laboratories increased constantly to 
a total of 8,000 at the secondary level by 1967.4 
Equipment for·· the language laboratory became more 
elaborate with special audio systems, projection rooms 
with projectors for filmstrips, slides, and films, and 
suspended screens. 
The seventies brought the electronic classroom 
into use in foreign language teaching. Shifting from 
classroom work to laboratory work no longer required · __ 
moving outside the regular classroom. The electronic 
classroom of today contains tape recorders, both reel-to­
reel and cassette; overhead, filmstrip, and slide projectors; 
a screen ; and a record player. Television monitors and 
)Frank M .  Grittner, Teaching Foreign Languages, 
(New York: Harper & Row, l9b9), p. 282. 
4rbid., p. 282. 
4 
video tape recording equipment, 16mm and 8mm projectors 
are readily accessible. 5 
The methods for teaching the four language skills 
have changed concurrently with the advances of technology. 
Prior to the language laboratory, the principle method 
for teaching foreign language was the grammar-translation 
technique. Reading and translating were classroom 
activities with written exercise� in imitation of these 
texts. The textbook with grammar-seeded read ings, 
' 
voacbulary of a literary nature, and grammar explanations 
'and exercises inculcated the student with the ability to 
write the language accurately and to translate from his 
native language to the target language or vice versa.6 
Almost in complete opposition to·the grammar­
translation method is the direct method. The direct 
method is derived from the oral or natural method of 
learning language as a child. When a baby begins to talk, 
he listens to a great deal of his language and imitates 
what he hears. Thus, the direct method involves 
"direct association of words and phrases with objects 
and actions without the use of the native language by 
teacher or student."? Emphasis in this approach focuses 
on listening and speaking. The teacher has to have 
5Ibid., pp.283-302. 
6Rivers, Teaching Foreign Language, pp . 14 - 18 . 
7Rivers, Teaching Foreign Language , p. 18. 
5 
near-native speaking ability because in addition to 
talking fluently in the language, the teacher has to 
increase the student's vocabulary by acting out new 
words, sketching scenes on the chalkboard, or bringing 
innumerable realia to introduce new terms. Native 
language translations are not supplied. Grammar is 
learned through oral practice. After long drilling 
on the oral aspect of the language alone, the student 
is introduced to reading aloud from the text. No 
translation is ever expected. Understanding is tested 
by questions and discussions in the foreign language. 
The written expression of the new language involves 
copying the readings and then summarizing them. 8 
Developing the student's skill with the language 
so that he can read independently is the objective of 
the reading method of teaching foreign languages. 
Pronunciation, spoken language, and speech patterns 
are the necessary oral tools needed so a studentcan 
read aloud or silently. Writing is limited to exercises 
for vocabulary and grammar to understand the text.9 
The materials and methods which came from World 
War II are called the aural-oral or audio-lingual 
method. In this technique, the teacher emphasizes the 
language spoken in everyday situations. Reading and 
8Rivers, Teaching Foreign Language, p. 20. 
9Rivers, Teaching Foreign Language , PP.. 22-24. 
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writing are reserved until skill in listening and 
k. . h" d 10 spea. ing is ac ieve • 
All of these methods relied solely on a textbook 
and teacher-made materials. The language laboratory 
brought with it the "eclecticists who try to absorb 
the best techniques of all the well-known language-
teaching methods into their classroom procedures, using 
them for the purposes for which they are most appropriate, " 
seeking to develop all four language skills at all stages. 1 1  
' 
With the laboratory, tapes of native speakers were 
readily available for listening and speaking. Visuals, 
such as transparencies, slides, filmstrips, and films 
were handy for increasing vocabulary with culture, 
history, and geography of the target language's world. 
The foreign language teacher of today must analyze his 
students' entering skills and abilities and adapt his 
method to best suit the learning style of the students. 
The teacher who incorporates supplemental media 
into his teaching of a foreign language is using the 
audio-visual approach. Rivers cites several reasons for 
the use of media in teaching a foreign language1 
1. The picture associated with the recorded voice 
eliminates the need to use native language because 
a direct bond between the meaning, as demonstrated 
in the image, and the foreign language utterance exists. 
10R. ivers, 
11R. ivers, 
Teaching Foreign Langua�, pp. 32-36. 
Teaching Foreign_Language, pp. 21-22. 
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2. Through association of phrases with people and 
incidents in the pictures, the student sees how 
these utterances serve real purposes. 
). The picture with the accompanying voice has a 
greater sensory impact than lines on a printed 
page, or even than that of the voice alone. 
4. The attention of the students is kept focused 
on the picture so that all members of the class are 
concentrating on the same thing at the same time.1� 
The electronic classroom produced a new direction 
in teaching approaches in the foreign language field. 
Programmed instruction and the resulting emphasis on 
individualized instruction made use of the media now 
' 
accessible. Gerald E. Logan describes the focus in 
the individualized program at Live Oak High School in 
the teaching of German. Because these teachers believe 
that "learning is essentially a unique and individual 
experience'' they created an individualized instructional 
program creating a choice in learning mode for the student. 
The program uses textbooks, performance objectives, 
learning strategies, evaluation, in conjunction with 
oral practice in the language in weekly conversation 
groups of two to six students. Recorded material and 
playback equipment were the media needed to make this 
program feasible. A new piece of equipment aided the 
program immensely--the audio-flashcard reader. Classrooms 
contain posters, two tape recorders for every ten students, 
12Rivers, Teaching Foreign Language, pp.174-176. 
8 
and a magazine and newspaper corner. Contract grading 
is also included in this program. 13 
A second innovative approach has developed during 
the seventies. Constance Curtin and other program writers 
at the University of Illinois have developed foreign 
language courses using Programmed Logic for Automatic 
Teaching Operations (PLATO). This computer-assisted 
instruction is a variation of individualized instruction 
incorporating the computer as the medium for the message. 
A student station providing access to the computer consists 
of a touch sensitive video display screen and a type­
writer keyboard. A branching program allows the student 
remedial work p.s needed. Reward for correct response 
on the computer is anything from a verbal "Good job!" to 
an amazing fireworks display.14 
Innovative teaching techniques illustrate the 
combination of teacher and technology in the teaching 
of foreign language. In 1972 Richardson bemoaned the 
condition of this combination stating: "The technological 
revolution in foreign langb.age education has not lived 
up to its promises." He suggests that the need for media 
13Gerald E. Logan. Individua�ized Foreign Lan@age 
Learnin .. : An Or-ranic Process, ( Rowley, Mass.: Newbury 
House, 1973 , p. xiii. 
114-Constance Curtin, "Teaching the Translation of 
Russian by Computer," Modern I,anguage Journal 56 
(October 1972): pp. J54-J60. 
9 
exists because not all learning needs to take place 
in the presence of a live teacher and teachers who are 
not native speakers need the means to provide native 
speakers in the classroom. Also, Richardson supports 
student-prepared materials which allow the students to 
feel that they are contributing to the language classroom. 
Videotape recordings are one way in which students can 
use media to dramatize dialogues. 15 
How much media is really available- to Spanish 
teachers? How of ten is this media used? Are these 
teachers satisfied that the media they have available 
is adequate for their purposes? How are these media 
purchased? Who selects the media for the Spanish teacher? 
Where is the media housed? A study of the current 
situation in the Spanish language classroom will 
illumine these areas of concern. The information gained 
from a preliminary study of this type may provide a basis 
for a cooperative to supply and circulate media software 
to enrich the less well endowed classrooms. 
Purpose of the Study 
The purpose of this study was to gather data . 
concerning the quantity, use, and adequacy of media in 
15charles P. Richardson. "Teachers, Students, and 
Media as Co-Agents in Learning," in Dale L. Lange and Charles 
J. James, ed. Forei.. Lan�ua e Edu.cation: A Rea raisa.l. 
( Skokie, Ill.: National Textbook Co., 1972 , pp. 295-J20. 
10 
the Spanish language classroom as well as the funding, 
selecting, and housing of that media in a single region 
of the state of Illinois. 
Hypotheses 
1. Spanish teachers will have more audio media 
than visual media in the Spanish language collection. 
2. Spanish teachers will use audio media more 
frequently than visual media. 
}. Spanish teachers will find the,audio media to 
be adequate more frequently than visual media. 
4. Spanish teachers will use print materials more 
frequently than nonprint materials. 
5, The majority of the schools surveyed will 
purchase media through the general media budget. 
6. Most selection of media will be performed by 
the library media director. 
7, The majority of the media will be housed in 
the school media center. 
Limitations 
1. The reliability of the questionnaire design was 
not tested. 
2. The responses to the questionnaire determine 
the accuracy of the data. 
Delimitations 
1. The population sampled consisted of Spanish 
11 
teachers in Region IV ( except McLean County ) in the 
state of Illinois. 
2. The Regional Superintendents' Directories 
were the source of the survey participants . 
Definition of Terms 
Region IV--The educational region of the state 
of Illinois which includes Kankakee, Livingston, Wood­
ford, Iroquois, McLean, Ford, DeWitt, Piatt, Champaign, 
Vermilion, Macon, Moultrie, Shelby, Douglas, Coles, 
Cumberland, Edgar, and Clark Counties . 
Spanish te ache r--A teacher of the Spanish language 
certified by the state of Illinois. 
CHAPTER II 
REVIEW OF RELATED LITERATURE 
A three stage search of the literature was 
performed to discover any related studies of the use 
of media in the foreign language classroom or more 
specifically the Spanish language classroom. 
First, the Eastern Illinois University Booth 
Library Card Catalog was searched. The only relevant 
sources in this search were the leading authorities on 
the teaching of foreign languages: Rivers and Grittner. 
No pertinent studies on media in-the foreign language 
classroom were found. except Theodore Huebner's Audio­
Visual Tcchni.gues in Teaching Forei_gn Languages containing 
a bibliography of sources on the use of media in teaching 
languages. 
Second, the J!:ducational Index was searched using 
the subject headings: Spanish, Audio-visual aids, and 
Instructional aids. The search covered from January 
1970 to January 1979. From this search comes the only 
study v,rhich bears a resemblance to this research. Laird 
12 
1 3  
surveyed the teachers of the Springfield, Oregon schools 
to determine what kinds of equipment the teachers use, 
how they use it, and how much they use it. A questionnaire 
was sent to a group of the teachers. On the questionnaire 
the teachers indicated the kinds of audiovisual equipment 
they use and the approximate number of times they use them 
annually. Interviews were then held to determine how and 
why the teachers used the media equipment they did. At 
the secondary level, Laird: found that teachers named the 
' 
reel-to-reel tape recorder as most frequently used followed 
by the classroom radio, the cassette tape player, and the 
overhead projector. In regard to how and why, the 
respondents vouched that they plan the use of media 
according to their goals and objectives and make the media 
an integral part of their lesson plans. 1
6 
Foreign language 
teachers said that they used the record player because 
they felt "that music from the country being studied 
further enriched students' cultural understanding.1117 
Third, three ERIC searches were made. The descriptors 
used in various combinations for these searches were Spanish, 
Language Instruction, Second Language Learning, Instructional 
Aids, Research and research methodology. ERIC citations 
with abstracts were requested along with CIJE citations 
16Nicola R. Laird, "Which Media Do Teachers Use 
Most?", Audiovisual Instruction 23 (September 1978), p. 2J. 
l7Ibid., pp. 24-25. 
14 
and abstracts. The searches produced a bibliography of 
suggested uses of media in the Spanish classroom. The 
research descriptor unearthed only three studies on 
language and media. All were "Evaluation of the Impact 
of ESEA Title VII Spanish/English Bilingual Education 
Program. The interim results of this study, the project 
descriptions, the study design and interim findings 
covered performance in language arts and mathematics 
and the use of the resource center to provide bilingual 
' 
education." As this is not closely related to the type 
of research in progress, no further discussion is included. 
Literature about media in the foreign language 
classroom takes the form of packets of materials integrating 
media, bibliographies of papers held by ERIC on a 
particular medium, suggested methods for implementing 
a specified form of media, and teacher-made games, 
simulations, and media presentations. 
Thus, it seems that this study is unique in that 
a review of literature did not produce any surveys using 
a sample of Spanish teachers and the media they have 
available and use. 
CHAPTER III 
PROCEDURES 
To accomplish the intent of·this study, a questionnaire 
divided into three sections was designed ( Appendix I). 
The first section is general information 'about each of 
the teachers: Name, School, Current Enrollment in Spanish, 
and texts with correlated materials for each level offered 
at the school. The second section asks for information 
on the audio media--tapes and records--and on the visual 
media--filmstrirS,, transparencies, slides, and posters--
and on the print media--books. For each of these media 
the respondents are to indicate the quantity, use,and 
adequacy of the software in the collection for the Spanish 
classrooms. The third section questions the type of funding 
used to purchase the media the Spanish teacher uses, the 
person responsible for selecting the media, and the place 
where the media is stored. 
Reeion IV in the state of Illinois was chosen as 
the population to be sam1)led. All Spanish teachers at 
the secondary level were the survey sample. The Spanish 
teachers' names and addresses were obtained through the 
directories of teachers produced by each reeional super-
15 
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intendent's office within Region IV. According to the 
directories, sixty-eight schools qualified for the 
survey. Each school was sent the questionnaire on the 
assumption that if more than one Spanish teacher were 
involved in teaching the language that they would work 
together to fill out the questionnaire. Some of the 
directories only indicated a foreign language teacher. 
In order to cover all possibilities, these teachers were 
included. Information was unavailable for McLean County. 
A cover letter requesting teachers' to return the 
questionnaire as they finished the third quarter of�the 
school year and no later than March 23, 1979.(Appendix II). 
�as mailed with a self-addressed stamped envelope for 
return of the questionnaire. 
CHAPTER IV 
RESULTS AND THEIR ANALYSIS 
Design of the questionnaire assumed that use of 
� 
media depends on the quantity available and its 
appropriateness for the content of the course based on 
the teacher's objectives. This emphasis on the inf luence 
of one element of the study on another is reflected in 
the organization of the questionnaire. The findings 
and their analysis are evidence of the inter-relationship 
of the items. 
Responses to the questionnaire numbered twenty-one. 
Of these, three were from principals returning the 
questionnaire because the foreign language in the school 
was not Spanish. One questionnaire was retur·ned by a 
junior high school teacher. These four questionnaires 
could not be counted among the respondents. Therefore, 
the questionnaire received only a twenty-five percent 
response. Prom the general infonnation, it was learned 
that the responses came from eight of the counties, that 
eleven of the schools had less than fifty students enrolled 
17 
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in the Spanish program, and that two schools had over 
100 students enrolled in Spanish leaving three schools 
with between fifty and a hundred students in the program. 
One teacher omitted a response on enrollment. 
In the second section of the questionnaire, the 
question of how many of each form of software was 
investigated using intervals of five for the teachers 
to indicate quantity. The frequency distribution from 
a tally of the responses appears in table 1. 
TABLE 1 
Frequency Distribution for Quantity of Each 
Form of Software 
Software 0 1-5 
�uanti�Y. 
- -10 . 11-15 1�-20 20+ 
Records 1 2 6 5 1 2 
Tapes 2 1 0 2 1 10 
Filmstrips 2 3 3 3 2 4 
Transparencies 10 3 0 0 0 4 
Slide sets 6 7 2· 0 0 2 
Posters 1 3 4 2 3 4 
Book titles 0 2 3 2 2 8 
Every school had some book titles in the media collections. 
Ten schools reported no transparencies and ten schools 
reported having over twenty tapes. These figures repre-
sent the extremes on the frequency distribution. The 
most frequently chosen quantity for each form of software 
or the mode for each is: Records, 6-10; Tapes, 20; Film-
19 
strips, 20; Transparencies, O; Slide sets, 1-5; Posters, 
6-10 and 20; Book titles, 20. The central tendencies 
' 
for each form of software are shown in table 2.  
TABLE 2 
Central Tendency Measurements for Software 
Software Mean Median 
Records 10.76 9.40 
Tapes 17. 31 21 
' 
Filmstrips 11.88 10.83 
Transparencies 5.94 0 
Slide sets 4.88 1.78 
Posters 12.53 11.25 
Book titles 16.24 17.50 
Tapes have the highest mean for frequency of responses 
followed by book titles and filmstrips. The highest 
median was for tapes. The lowest median was that for 
transparencies. 
How often were each of these forms of software 
used? The options for responses were divided into four 
categories with subdivisions to indicate more specifically 
the number of times used. Table J presents a summary 
frequency distributuion ofthe responses for media usage. 
Clustering the options for the frequency distribution 
allowed the usage of posters to be included. Posters are 
20 
normally hung for a period of time so that the usage 
subdivisions for this item of software had to be different 
than those used for the other items. 
TABLE 3 
Sumn;::i.ry Frequency Distribution of Media Usage 
--- -·-
Softv1a_re Weekly Monthly Semesters Yearly 
Records 2 9 J 1 
Tapes 6 4 J .. 0 
Filmstrips 1 5 4 2 
Transparencies I+ 1 J 0 
Slide sets 0 2 6 4 
Posters 2 J 5 7 
Book titles 3 J 4 5 
-- ---
From table 3 it is evident that supplemental media are 
being used by Spanish teachers. From the general 
inforr.1a ti on section of the questionnaire it was learned 
that thirteen of the teachers have both workbooks and 
tapes accompanying the textbooks used in both fir st and 
second year Spanish courses. Five teachers reported 
having visuals for firs t year and four reported visuals 
for the second year. Table J indicates that Spanish 
teachers use supplementnl tapes on a weekly basis. Six 
of thirteen respondents specified weekly usage of tapes 
(forty-six percent). Out of the eight respondents 
21 
indicating usage of transparencies , four indicated weekly 
usage (fifty percent). Nine of fifteen respondents most 
frequently selected monthly usage of records {sixty 
percent). Filmstrips showed highest usage on a monthly 
basis with five of thirteen responses in this category 
(thirty-nine percent). Semester usage was the choice for 
six of twelve respondents for slides (f ifty percent). 
Both posters and books had the greatest number of responses 
on yearly usage with seven out of seventeen responses for 
posters (forty-one percent) and five out
'
of fifteen 
responses for book titles (thirty-three percent). 
Table 4 is a frequency distribution which shows 
responses to the question on adequacy of the media for 
the teacher's purposes. 
TABLE 4 
Frequency Distribution on the Question of 
Adequacy of Software 
Software . Adequate 
Records 8 
Tapes 11 
F ilmstrips 9 
Transparencies 7 
Slide sets 8 
Posters 13 
Book titles 11 
Totals 7:7 
Inad e g uate 
J 
4 
7 
5 
6 
2 
.J±__ 
Jl 
22 
Responses were almost two t o  one for adequacy. O f  the 
software, the posters received an adequacy rating of 
eighty-seven percent. Records, tapes, and book titles 
were found adequate by seventy-three percent of the 
responding teachers. Fewer respondents felt that 
transparencies, slide sets, and filmstrips were adequate 
with percentages in the fifties. Overall, sixty-eight 
percent found the software adequate; thirty-two percent 
indicated inadequacy. 
How media are obtained by the Spanish teachers 
was the first question in third section of the 
questionnaire. The second half of the question asks 
what percentage of the media are purchased with each 
form of funding� Table 5 reports the frequency of the 
responses and the mean percentages. Other on the table 
refers to Spanish Department Budget. 
TABLE 5 
Frequency Distribution for Types of Funding 
and Percentage of Media 
Fund Fr�guency Mean Percentage 
Gifted Program 2 3 5  
General Media 1 2  ;9.75 
Title IV 5 40.8 
Teacher Purchase 10 4J .1 
Other 2 67.5 
2J 
Mo s t  of the respondeht s  expr e sse d  the view that the 
annual gen e ral med ia budge t is the s ourc e of fund ing 
f o r  almost f or ty percent o f  the m ed i a. Teacher purchas e s  
a c c ount f or f o r ty-three per c ent of m ed i a  pur c ha s es 
a c c o rd ing t o  ten re spondent s .  
Wh o sel e c t s  m e d ia for purcha s e?. Th i s  que s tion 
contains a sec ond p ortion wh i ch ask s for th e per centage 
o f  the media se lected by the de signa ted sele c t o r. Th e 
f requency of th e s elector ch o sen and the mean per centage 
are point ed ou t on table 6. Individual tea ch e rs h ave 
the primary re sponsib i lity f or sel e c ti on of m e di a  bas e d  
o n  the responses t o  th e ques t i onnaire. Sharing the 
re sponsib i lity i s  the library media d ire c to r . 
TABLE 6 
Frequency Di s tribut i on f o r  Selec t o r  o f  Media 
and Per c entage of Media 
Selector Frequency Mean Percentage 
Library media d i rect or 7 18 
Department chairman 4 16.7 
Indiv i dual teachers 14 75.36 
Curr i cu lum c ommi ttee 1 5 
Other 1 100 
Ind ividual teachers ch ose an ave rage of 75 . 36 percent o f  
the media for the Spanish language c la ssroom based on 
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their responses. Other refers to the selector being 
the principal and being totally responsible for one 
hundred percent of the media purchases. 
Table 7 illustrates that the classroom collection 
was most frequently chosen as the storage place for the 
Spanish language media • 
. TABLE 7 
Frequency Distribution for Housing of Media 
and Percentage of Media 
Location Frequency Mean Percentage 
Classroom collection 15 55. 77, 
Department library 4 46.7 
School media center 10 44 
District media center 0 0 
Ten teachers indicated that forty-four percent of the 
Spanish media was housed in the school media center. 
The district media center was not chosen by any teacher. 
Four teachers indicated that media was housed in a 
departmental library with the average amount of media 
stored there of 46.7 percent. 
Based on the results from each of the items on the 
questionnaire, an analysis can be made comparing the 
results to the hypotheses. 
The first hypothesis, that Spanish teachers will 
have more audio media than visual media, was proven true. 
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The ave rage numbe r o f  audi o  media, 14, was found by 
ave raging the tap e s and re c or d s. T h e  ave rage numbe r  o f  
nonprint visual med ia. r). 8, was f ound by finding the 
ave rage numbe r  o f  filmstrip s , transparencies , s lide s e t s, 
and po s te rs. This inf orma t i on is bas ed on th e f inding s 
in tab l e  2. 
T h e  s e c ond hyp o th e s i s, that Spani sh teac h e r s  wi ll 
use audio media more f requently than v i sual med i a, wa s 
p roven true. Respond ent s indic a ted m o r e  weekly u se o f  
audio m e d i a  (8/13 o r  s ixty-two p ercent) than o f  v i sual 
med i a  (5/13 or th i r ty- e igh t percent) as ind i cate d in 
table 3 .  
Th e third hypo the s is, that Spanish tea ch e rs will 
f ind the audi o  med ia t o  be ade quate mor e f requently th an 
v i sual medi a, was p roven t ru e  a c c ording t o  th e inf ormati on 
in table 4. The m ean f o r  adequacy o f  audi o  m e d i a  i s  
9.5 c ompared t o  v i sual m edia's 9.25. · 
The f ourth hypothe s i s, that Spani sh teachers will 
u se print mater i al s m o re f requently than nonpr int m e dia, 
was proven true. Th e  mean numbe r  of we ekly u s e s  o f  
nonprint m edia i s  2. 6 whi le f o r  print med i a  i t  i s  J . 
Monthly u s age of nonpr int m e dia i s  4.5 c ompared to  print 
m e d ia with an average of 3. Usage of nonprint med ia ha s 
a mean o f  J.8 and print media has a mean o f  4 per semest e r . 
Th e mean f o r  yearly use of nonprint media i s  1.5 and 
pr int m edia is 5, Summariz ing, f or a ll time period s 
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except monthly, more print media was used than nonprint 
based on the information in table J . 
The fifth hypothesis, that the majority of schools 
will purchase media through the general media budget, 
was proven true. More respondents indicated that the 
general media budget was the main source of funds for 
media, 12/29 or 41 percent. 
The six th hypothesis, that most s election of media 
will be performed by the library media director, was 
' 
proven fal se. From table 6 it was ascertained that 
individual teachers have primary responsibility for 
selection of media with fourteen of twenty-seven 
re sponse s or fifty-two percent. The library media 
director was selected by seven of twenty-seven responses 
for thirty percent. 
The seventh hypothesis, that the majority of the 
media.will be housed in the school media center, wa s 
proven false. Ten respondents (thirty-four percent) 
indicated that media was stored in the school media 
center compared to fifteen respondents (fifty-two percent) 
indicating that the media is held in a classroom collection. 
Of the seven hypotheses, five were proven true and 
two were proven fal se. 
CHAPTER V 
CONCLUSIONS AND RECO�Th1ENDATIONS 
Th e purpose of th e study was a c c ompli shed. Da ta 
concerning th e quantity, u se, and adequa�y of m edia in 
th e Spani sh language classro om as wel l  a s  d ata about th e 
funding, s e lec ting , and h ou sing of that m e dia in Re gi on �V 
was c olle c t e d. N o w, what has be en l earned f rom the data 
and wha t  u s e  will thi s data h ave? 
Revealed by this s tu dy is evidenc e that Span ish 
t e ache r s  have and u s e  both print and nonprint media in 
a ddition to the t extbo oks and their c orrelated mate rial s. 
Audio media re ceive more frequent u s e  than vi sual media . 
More print media i s  u s e d  th an nonprint . Mo s t  of this 
m e dia i s  purchase d  through th e gene ral media budge t  and 
individual teach er s  sele c t  th e purcha se s. A cc e s s ibili ty 
t o  the media i s  assured by s t orage of the med ia in th e 
classro om c o llec tion. 
Thi s type of questionna ire require s th e tea cher to 
inven t o ry and asse s s  the media h e  has and u ses. To obtain 
more r e sp onses. the instrument mus t  be easy to c omplete. 
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The usage sec t i on o f  this instrument needs t o  b e  s implif i e d  
and the s ecti on on: funding , selecting, and housing could 
b e  better handled w i th a rank order opt i on f o r  ch o ic es . 
Also, the end of the quar t e r  may not have been the b e s t  
t ime t o  send out a questionnaire of this type. 
Neve rthe less, th e data gathered m e t  the chall enge 
o ffered by Richardson's concerned sta tem ent that t e c hno­
l ogy in the fore ign language c lassr o om hasn' t  lived up 
t o  its p r omi ses. Med i a  i s  in us e . Th e media not tes t e d  
by the instrument such a s  v ideotapes and f ilms wer e  
commented upon by som e  o f  th e responding teachers. One 
mentioned that films were o b tained and used regularly 
from th e area f ilm coopera t iv e  and from the area l i brary 
system. An o t h e r  de scr ibed stud ent televi s i on pro d uct i ons 
wh ich were taped w i th the video rec o rd e r .  Of  the 
s even teen respondent s, only one extreme case of lack of 
media was in evidence. Th i s  t e acher hones tly admi t t e d  
to having no med ia exc ept bo oks and tapes b u t  noted on 
the questionnaire that filmstrips are on order. Anothe r 
te acher recorded no s lide se ts but comm ente d  tha t she us ed 
her own slide s from f o r e ign travel. Span ish teachers are 
aware o f  the need to reach students and h elp them learn 
by integrating media into the i r  teach ing . 
From this data the researcher hoped to obtain · 
information for the f ormat ion of a med i a  coppera t iv e  f o r  
Spanish teachers. Unfo r tunate ly, the data indicate that 
the teachers polled feel that the media in their collections 
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i s  adequate f o r  th e i r  purp o s e s . Th i s  e l im inate s a ne e d  
f o r  an o u t s i d e  s ourc e o f  ma terials wh i ch th e re s e archer 
m i s tak enly though t ex i s t e d . Y e t ,  an ex change pro gram 
sh ould be avai lable or s om e  o th e r  sour c e  of m a t e rials 
s h ould ex i s t  s o  that Spani sh teache r s l ik e  th e one with 
only books and tape s  f o r  h i s  c las s e s  c an have m e d i a  even 
i f  only on a loan bas i s . 
S inc e s o  l i ttle of th i s  ty�e o f  r e s earch was in 
the l i t e rature , it i s  r e commend e d  tha t  s tud i e s  of th i s  
nature b e  prepare d  f o r  publ i sh ing i n  the prof e s s i onal 
l i t e ra ture . C onf erenc e s and c onvent i ons and prof e s si onal 
o rgani zations are s our c e s  of sample s f o r  a be tter r e sp on s e  
t o  a s tudy of th i s  typ e . Further s tudy bas e d  on th i s  
one c ould que s t i on the m e th o d  o f  te ac h ing the langua ge 
wi th th e m e thod o f inc orp o rat ing suppl em ental m e d i a . 
I t  would be int e re s ting to d i s c over th e teach e r s ' reasons 
f o r  ch o i c e  of parti cular m e d i a  in the ir pro gram s . 
APPENDI C ES 
MEDIA IN THE SPAN I SH LANGUAGE CLASSROOM 
Current enro llm ent in Span i s h  c las s e s�-��� 
P l e a s e  prov i d e  the nam e of th e tex tbook u s e d  f o r  each l e v e l  and 
c h e ck th e related mate rial s wh i c h  a c c ompany th e t ex t  and are 
currently in u s e . 
Spani sh I - - T ex t  
W o rkbo ok Tap e s  F i lm s trips V i sual s 
Spani sh I I - -T ex t  
W o rkbook Tap e s  F ilms tr i p s V i suals 
Spanish I I I - -T ex t  
Workbo ok Tap e s  F i lm s tr ip s  V i sual s 
Spani sh IV - - T ex t  
Workbo ok · Tape s F i lm s trips V i suals 
P l e a s e  c h e ck th e re sponse wh i ch m o s t  a c curate ly d e s c ribe s th e 
quanti ty and the u s e  o f  th e media ava i lable f o r  y our teach ing 
of th e Spani sh language . Then , e valua t e  thi s  m e d i a  in t e rm s  
o f  your purpo s e s  and n e e d s . 
H o w  many r e c o rd s  are in the c o ll e c t ion o f  Spani sh m e d ia? 
__ o 1- 5 6 - 10  11-15 1 6-20  m o r e  
than 2 0  
H o w  o f  t en h ave y6u u s e d  th e s e  r e c ords during t h e  s c h o o l  ye ar? 
---onc e a we ek onc e a month · ·  onc e a s em e s te r · 
twi c e  a we ek twic e a month --- ---
__ Qnc e  
a year 
___ twi c e  a . s eme s t e r  �twi c e  
a y e a r  
---thre e o r  more t im e s  a we ek thre e o r  m o re t im e s a month 
F o r  your teach ing purpo s e s , th e s e  r e c o rd s  are : ad equat e  
___ inadequate 
How many f i lm s trip s are in th e c o l l e c t i on of Span i sh m e d ia? 
__ o 1 - 5 6 � 10 11-15  16-20  m o r e  
than 2 0  
H o w  o f ten have you u s e d  the s e f ilms tr i p s  during th e s c h o o l  year? 
_onc e a we ek _onc e a month _onc e a s em e s t e r  _onc e a 
year 
�twi c e  a we ek �twi c e  a m onth �twi c e  a s eme s t e r  �twi c e  
a year 
_Thre e or more t im e s  a we ek thr e e  or m o re t im e s  a month 
F or your t e a c h ing purpo s e s  th e c o l l e c t i on of f i lm s trips · i s : _ade.qu a t e  
_inad c qu a t r: 
J 1  
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How many transparenc ie s are in the c o ll e c t i on o f  Spani sh mat e rials ? 
__ o 1- 5 6 -10 11-15 16 - 2 0  · _, · · m o r e  - · 
' than 20  
H o w  o f ten have you u s e d  the se t ransparenc i e s  i n  your c la s s e s? 
_once a w e ek onc e a m onth onc e a s eme s t e r  _onc e  a y e a r  
twi c e  a we ek --twi c e  a m onth --twi c e  a s em e s t e r  _tw i c e  a y e ar 
::=thre e o r  more t im e s  a s em e s te r� �th r e e  o r  m or e  t imes a year 
Fo r  your t e a c h ing purpo s e s  th i s  c ol lec t ion of tran sparencie s 
on Spani sh topi c s  i s :  __ adequate __ inad equat e 
How �11any s l i de s e t s  on Span i sh topic s  are in th e s c h o o l  
c o l l e c t i on o f  m e d ia? 
_o __ 1-5 _6 - 1 0 -11-15 _16 -20 
How o f t en hav e  you u s e d  th e se s l ide s e t s in your c la s s e s ?  
__ m o re 
than 2 0  
_onc e a we elc __ onc e a m onth __ onc e ,  a s eme s te r  __ o n c e  a ye ar 
_twi c e  a we ek _twic e a m onth _twi ce a s eme s te r  _twi ce a y e a;.� 
F o r  your teac hing purpo s e s , the s e  s li de se ts are : _adequat e 
_inadequate 
H o w  many po st e r s  are in your media c o ll e c tion f o r  Span i s h ?  
_o _1 - 5 __ 6 -10 _11-15 _16 - 2 0  _m o re than 2 0  
How o f t en have y ou u s e d  the s e  po sters in your c las s e s  th i s  ye ar? 
_a whol e  we ek _an entire month _a s em e st er· an 
ent ire y e a r  
For your t e ach ing purp o s e s  the se po s t e r s  are : _adequ a t e 
__ inadequate  
How many tape s a r e  in the Spani sh m e d ia c o l l e c t i on? 
_o _1- 5 _6 -10 _11-15  _16 - 2 0  _mo r e  than 2 0  
H o w  o f ten have you u s e d  the s e  tape s i n  your Span i sh clas s e s ?  
_onc e a we ek _onc e a m onth _onc e a seme s ter _onc e a ye a r  
_twi c e  a ·we elc __ twi c e  a month _twi c e  a s eme s te r  _ twi c e  a y e a r  
_th re e or more t ime s a s em e st e r  _thre e o r  mor e  t ime s a y e a '-: 
F or your teach ing purp o s e s  th e s e  tape s are : _ad e quate 
___;_inadequate 
H o w  many bo ok t i tl e s on Spani sh top i c s  are i n  th e c o lle c ti on? 
_o _1-5 _6 -10 __ 11-15 _16 - 2 0 _m o re than 2 0  
Ho w  o f ten h ave you u s e d  th e s e  bo ok s ?  
onc e a we ek onc e  a month __ onc e a s em e s t e r __ onc e a y e a r  -
twi c e  a we ek -- twi c e  a m onth twi c e  a seme s ter · __ twi c e  a year 
=thre e or more ·t im e s  a s em e s t e r- th r e e  o r  mor e t im e s  a y e <.L' 
F or your t e a c h ing purpo s e s , the s e  bo ok s are: _ad equate 
_inadequate 
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Please  l i s t  be lo w  any o th e r  m e d ia wh i ch you u s e , ind i c a t e  
f re quenc y  o r  u s e , and s ta t e  i ts adequacy . ( C om i c books , 
ne wspap e r s , magaz ine s ,  d i tt o  masters , pu z z le s , gam e s , e tc . ) 
Pl e a s e  ind i cate by p e r c entage th e quanti ty o f  materials 
f o r  Span i sh pu r c h a s e d  through the s e  m e ans . 
G i f ted Progr�� F unds % 
Annua l  General M e d i a  Bud ge t % 
T i tle IV Fund s � -
T ea c h e r  Purcha s e s  % 
P l e a s e  sp e c ify o th e r  and the perc entage�� ������-
Who s e l e c t s  new m e d i a  f o r  pu rchase ?  P l ea s e  ind i c a t e  p e r c entage . 
___ Library m e d ia d i re c to r  
__ _.D epartTnent cha i rman 
Ind iv idual T e a c h e r s  
T° ---
---
___ Cu rr i cu lum c omm i t :t e e  
O th e r :  ---
� 
__ __, 
% __ _. 
% __ _. 
H o w  i s  th i s  m e d i a  stored? Please ind i c at e  the p e r c entage . 
___ C l a s s ro om c o ll e c t i on % 
___ Department l i brary % 
S c h o o l  m e dia c enter % -�- -�--'· 
% __ _,% ---D i s tr i c t  m e d i a  c enter 
___ O th e r : 
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Dear Spanish T e a ch e r : 
3 0 8  W .  T enth S t . 
P . O .  Box 1 0 0  
N e o ga ,  I ll ino i s  6 2447 
A s  th e th ird qu a r t e r end s , p l e a s e  rev i e w  your u s e  of m e d i a  
i n  your Spani sh c l a s s e s  and c ompl e t e  th e enc l o s e d  que st i onnai re . 
Th e media c o l l e c t i on t o  be rev i e we d  inc lude s  th e pr int 
and nonprint mate rial s u s e d  by y�u be s id e s  th e tex tbo ok 
and th e mate r i al s wh i ch ac c ompany i t . The que s tionnaire 
is to gath e r  data about th e type s o f  me d ia avai lable 
and in u s e , and about th e s e l e c tion , acq� i s i tion , and 
s to rage of the m e d i a . 
P l e a s e  c omple te the que s t i onnaire and return i t  t o  m e  in 
th e s e lf - addre s s e d  enve lope by March 2 3 ,  1979 . Y ou wil l  
be c ontr ibuting to th e f i e ld s tudy of a f e l l o w  Span i sh 
t e a c h e r . 
Th e r e sul t s  of th i s  s tudy will be ava ilable upon reque s t  
and ind iv i dual re spons e s  wi l l  remain c onf idential . 
Th ank you f o r  your t im e  and cons ide ra t i on . 
S inc e r e ly , 
Joanne B .  Chac on 
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